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Question
What did early classroom materials and teaching say and teach about gender between 1900 and 1959?
Hypothesis

The educational system during the early 20" century played a critical role in engendering young
men and women through curriculum, classroom resources, and the hidden curriculum. The education
system, particularly after 1930, engendered women into roles of passivity and nurturing and limiting
their future choices. The education system streamed young men into traditional male virtues of bravery,
strength, and aggressiveness.
Introduction

The school system is where gender is policed and enforced. This is shaped through a variety of
processes in schools such as what Kehily calls “the hidden curriculum”, or the learning that extends
beyond the intention of the curriculum. This can be seen in pedagogy, student informal cultures, and
the relationships between students and teachers, and the curriculum itself.? Pascoe extends this
conversation to include homophobic jokes, as to normalize heterosexuality and create a negative space
for students.® He even mentions that schools are the driving forces that create gender binaries, and
enforce the stereotypes of male dominance and female submission.*

This hidden curriculum can be found in the same places that feminist and feminist-historians
have already critiqued. There are a plethora of examples throughout textbooks, curriculum documents,

and even lesson materials.
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Another important part of the hidden curriculum was the desexualization of schools, as
discussed by Klein.” To desexualize school means to remove sexuality from the forefront of education,
and to replace it with the awkward grins and giggling that students are accustomed to today.® This is
very different from a lot of the post-feminist(s) notions of sex-positive mindsets. During this era,
students, staff, and the curriculum distanced themselves from sexual education in school. The moral and
religious institutions of the time helped this process through indoctrination and bowdlerized

curriculum.’

Discussion and Analysis of Sources

Teachers and the education system in general are constantly sending messages, tacit and overt
as to the behaviour expectations of their class. Historically, classroom materials such as posters and
textbooks demonstrate gendered trends and behaviour models that encourage female children towards
passive and nurturing behaviour, while males were encouraged into active play and leadership roles.
Classroom lectures and the promotion of engendering concepts by teachers were probably had some of
the most important effects on the engendering of children. However, there is a lack of evidence about
teacher’s voice and lessons therefore only textual sources remain. There are four textbooks in particular
taken from various times in the focus period: 1920, 1930, 1950, and 1959 respectively (figures 1-4). Each
textbook is from the primary level, focusing for the most part on the grade one and two level, during the

early period of schooling for children.

5. Susan Shurberg Klein, “Why Should We Care About Gender and Sexuality in Education” Sexuality and the
Curriculum: The Politics and Practices of Sexuality Education, Ed. James T. Sears. (New York: Teacher’s College
Press, 1992) 172.

6. lbid.

7. Mary Jane Kehily, Sexuality, Gender and Schooling: Shifting Agendas in Social Learning, 58-9.



L3
\M,.

o

- '~‘<“

=
N
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These texts through images and example problems express the cultural norm of the time period
for the behavior of women. Even in the physical comparison of males to female the expectation is clear.
In all five texts women are dressed in the typical 1930s fashion of full skirts and aprons regardless of the
activity they were participating in. Males, on the other hand, were dressed in much more active
clothing, reflecting the more “appropriate” form of male play. The actions the females take are also
quite different. In McGuffey’s First Eclectic Reader for example, there is a passage with children on the
beach where James suggests “we will dig in the sand with this little spade. That will be fine sport.”
However, Katie responds “I must make my doll's bed” therefore she cannot play with James.? Also in the
Longman’s Spelling Mastery, the boys are portrayed playing hockey in several of the vocabulary pages
(Figure 5)'°, while in Dent’s Speller Grade 2, the females are the mother’s cleaning or the females

helping (Figure 6)."* Through the representation of male and female action in these images and example

texts, the language lessons are implicitly telling children that they should follow these examples. By only
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representing women in nurturing, domestic roles these texts are giving no opportunity for women to

picture themselves in the more active roles being filled by men.

Figure 5 Figure 6

Furthermore, in Mcguffey’s Eclectic Primer, there is a juxtaposition of female and male roles:
Ann and Nell sat on the grass in the shade of the big tree. They like to rock their dolls and sing to
them. The brave men are on their way to the ship. They will save the men in the ship if their can.
They will not let them drown.™
By placing these two passages directly following each other, the authors of this text are placing a
comparison, unconsciously or otherwise about the roles of males and females. The females are placed in
the role of docility, play-acting the roles of mothers taking care of their babies while resting in the
shade. Even the vocabulary and verbs being taught to the children are reflecting this message; the girls
sat, rocked, and sang, all very traditionally feminine traits.** Meanwhile, in the following passage the
message the text is sending to boys is almost directly opposing the earlier one. The text uses active

words like “brave” and “save” to represent the male characters. Furthermore by “not letting the men

drown”, the text is highlighting a desirable trait these men possess, bravery and courage
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By using such active words, the primer is telling young men that theses are the virtues to aspire to,
thereby modeling the “proper” male behavior. This sets up assumptions for the character of the
different genders even while teaching them grammar and spelling.**

On the following page, a boy falls on the ice while skating. It states that “he is a brave boy and
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will not cry.””> Again this passage is associating the positive traits of bravery to the boy for not crying

»16

when hurt. By saying the boy “will not”™ instead of does not cry, also attaches a level of control and

intention behind the boy’s actions, he is making a conscious decision not to cry.

Figure 7

It is interesting to the note the comparison between this and the representation in the Dent’s Speller,

when Molly’s doll is stolen."
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Figure 8
Here, it is seen as almost an expectation that the girl is crying when her doll is stolen. Rather than
chasing after the boy who stole her doll, she cries and draws the attention of an adult to deal with the
problem.'® This not only contrasts the bravery of the expected male action of remaining calm when
something unexpected or negative happens but it also instills the sense of helplessness of females for
children to emulate. It is also interesting to note that these two texts were written 43 years apart, yet
the representations of the roles of women remain the same. This representation can also be seen in one

of the more popular textbook of the 1940s and 1950s Fun with Dick and Jane.

‘Father Helps the Family v
Mother said, “Oh, Father! Jane said, “Look, Father.
Will you do something for me? Will you please help me?
Wil u please helo 62" | You work for Mother.

Can you work for me, too?”

“I will see,” said Father.

23




Figure 9
In this text, the father is portrayed as the “fixer” while the daughters emulate their mother in
helplessness. Women are seen in these texts as nurturing, passive individuals compared to their more
active male counterparts. These texts are, on the surface, meant for spelling and vocabulary, but are
connotatively a model for behavior based on gender.*
Media in the form of magazine articles and movies became more widely used in the classroom in
the 1940s and 1950s. One such magazine article used was Dr. Laurence H. Mayer’s article “Coming of
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Age The article discusses menstruation in simple language that describes it as the beginning of a
series of changes from girlhood to womanhood. Mayers advises girls on diet, exercise, and habits of
cleanliness they should follow during their period. The article does talk about new “social interest” but
rather than give youth any concrete facts about sex, it gives cautionary advice on new relationships. In
the classroom the article does more than give cursory facts about menstruation. It teaches girls that
their proper role in a relationship is passive, that they must wait for males to approach them not the
other way around. Girls must always take care of their appearance and never strain themselves. Articles
such as this reiterated lessons learned in primary education, reinforcing traditional female gender roles.
Another article found in Chatelaine magazine by Dr. Marion Hilliard was shown to students despite
the intended audience being adult women. Titled “Woman’s Greatest Hazard...Sex” it predictably
discusses sex but without going into specifics or details. 2! This article, like the previous one, was likely
shown to students in English or social studies classes. Most of the articles teenage girls were exposed to,
such as this one, discussed their role as wives, mothers, or future mothers. This was a less subtle way of

telling girls what their expected future role would be. The article impresses upon its readers the

importance of a strong bond between a potential husband and wife formed only after a lengthy

19. Fun with Dick and Jane, Toronto:Gage, 1950 pp.22-23
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acquaintance. However, according to Dr. Hilliard the main responsibility of maintaining this bond fell to
the woman, while the man’s responsibility was to provide for his family. The division of roles is very
clear in this article, as in other articles and movies shown to teenagers in the 1940s and 1950s.

Several videos were shown to youth throughout North America usually with the intension of
educating them about puberty, but also important was teaching youth how best to act. One such video
called As Boys Grow was targeted to boys specifically.?? Even though this was a 1957 film, it is
representative of beliefs in the earlier decades. A coach instructs the boys, already instilling in viewers

|I’

that “normal” boys such be part of masculine activities like sports. Meanwhile The Story of
Menstruation, a film intended for girls, painted an entirely different picture.” Unlike As Boys Grow, it
was a short cartoon film produced by Disney in 1946. While giving the rudimentary facts surrounding
menstruation, it portrays a cute little cartoon girl looking at herself in the mirror, brushing her hair, and
only doing light exercise. The message to girls is clear: they should be concerned with their appearance
and not strain themselves with dangerous pursuits such as sports or running. Media in the high school
classroom gave students an image of what masculinity and femininity should look like.

Specifically in our Western and North American definition, masculinity is connected especially to
the public sphere, or workplaces.* Wherefore, masculinities are tied heavily to the public and private
dichotomy, and to capitalism itself.> Tolson remarks on this especially, as this link to capitalism creates
a hierarchy of achievement, where men stratify themselves on the basis of achievement and hegemonic
masculinity.? To clarify further, hegemonic masculinity is a social construct that affirms a societal notion

of essentialist gender binaries and stereotypes. Aggression, dominance over woman and lesser-

masculine men, a polarity to “feminine attributes”, a rejection to homosexuality, and any other

22. As Boys Grow. Video. Medical Arts Productions, 1957. Prelinger Archives.
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deviations from a society’s definition are examples of hegemonic masculinity.”’ This could mean a
number of things like being perceived as, or being effeminate or weak, which is often incorrectly
attributed to femininity and homosexuals.?® Finally Judith Butler makes a critical point that masculinities
are products of continual repeated practices and repudiations that demonstrate these efforts as
masculine attributes, wherefore translating them into a guise of essentialist gender performance.? In
other words, hegemonic masculinity is problematic because it is oppressive to masculinities,
femininities, and any gender outside of its construct.

Contrarily, masculinity was also changing during this period because homosexuality was
recognized as a mental illness. During the 1930’s it was believed that effeminate boys developed into
homosexuals, if they were not shaped properly by masculinity. This homophobic and uninformed
rationale helped create the hidden curriculum, which exaggerated the contemporary masculinity; into
the hegemonic masculinity we can still see today. Sports, gender roles, and schooling helped shape
“frailty, modesty, and timidity” into masculinity; this is especially evident in Figure 5 on page 5, where
the boys are playing hockey.* This can also be seen in other images such as in Figure 10, where we can
see fully grown men with guns.*! Violence is another example of how masculinity shifts into hegemonic

masculinity, as it demonstrates the power struggles associated with gender, and lesser genders.
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Figure 10

Through the absence of sexual orientation education during the twentieth century, we can
certainly see the implications of another process called “heterosexualizing”.>? This process involves the
rearing of children in a heterosexist nature, wherefore they only understand sexuality in narrow and
exclusive terms. It seems relevant to mention that these discussions of sexuality have a heavy bearing
on the social construction of gender. There is a strong relationship between this sex-gender category,
heterosexual and hegemonic masculinity. This is perpetuated because it fosters citizenship and deters
deviations from naturalized concepts.® This also contributes to power relations, where the hyper-
heterosexual culture oppresses other masculinities, and femininities, through homophobia and sexism.>*

Maternalizing women is prevalent throughout the 1920’s, 30’s, and 40’s according to Nancy
Christie. The welfare state supported widows and mothers during the 1920’s, but not female
education.*® Furthermore, any financial and social freedom that women had as a result of the first and
second World War was quickly met with hostility following the end of Canada’s conflict; public concern
that women might prevent men from being the “breadwinner” complicated opportunities for women

outside of the domestic sphere.**Female enrollment in Universities continued to increase despite this

32. C.J. Pascoe, Dude You’re a Fag: Masculinity and Sexuality in High School, 27.
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maternalizing, and is a trend that still continues today.”"*" It is within this social context that Canadian

Universities navigated the enrollment of women.

Figure 11 Figure 12

These are illustrations from the Queens Yearbook of 1911. The drawn picture on the left is a
fairly accurate portrayal of female alumni as shown in photographs of female graduates: hair is put up,
there are no worn accessories, and the female dress is only partially noticeable beneath the University
garb. Men and women wear very similar robes, but they are worn differently; the men wear robes only
slightly parted. Men are quoted in their yearbooks differently than women. They often choose quotes

about honor, and academic greatness while women’s quotes are more theological: prayer, praise, and

37. Lord Eustace Percy et al., The Yearbook of Education: 1932, Great Britain: Hazell, Watson & Viney Ltd, 1932. Pg.
684.
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39. Yearbook, Ontario: The Graduating Year in Arts, 1911.



biblical figures are not uncommon. In one instance a female graduate quotes, “She’s fairest when she
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cooks.
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Figure 13
The robes are more different between genders in the Queens Yearbook of 1920, though still
somewhat similar. University garb is still, to an extent, gender neutral while University sports teams
clearly engender based on attire. Many female graduates keep their hair up and are sometimes poorly

groomed. One poorly groomed female graduate named Helen quotes in her yearbook, “Helen’s fair and

40. Ibid, pg. 18.
41. Yearbook, Ontario: The Graduating Class in Arts, 1920.



Helen’s bonnie,” and is an example of a class of educated women who break free of social expectation

that a young women’s beauty is skin deep.*
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Figure 14

The Queens Senior Class Yearbook of 1930 indicates that the style for men is roughly unchanged
while female styles have changed dramatically. University garb is less noticeable for female graduates in
the 1930’s photography compared to graduation pictures in 1910 and 1920. Increased female
enrollment and post-war concern for men as breadwinners likely played a role in university engendering
of women.** Many women were graduates in the Arts while none (that | found) were science or medical

graduates, but the University may play only a partial role in the engendering of women. The

42. Ibid, pg. 19
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44. Christie, Engendering, 458.



engendering of women may be why women applied or could only become enrolled in the Arts instead of

a program that lead to a more profitable career.”®

Context of Education in Ontario

The broader historic trends of women in schools between 1920 and 1950 in Ontario and Canada
were as such; by 1920, mandatory attendance of both males and females between the ages of 7 and 14
was in effect in Ontario. Therefore, women had a 100% attendance rate between those age ranges.*
Unfortunately, the problem with attendance was retention, only 30% of the student population
remained in school full time at the secondary level according to the 1931 census in the Yearbook of

Education 1934 (Figure 7).*’

Figure 15

The retention factor did affect both genders, and the representation of women in the education system

remained fairly equal in both the primary and secondary levels. In the diagram below, Canada

45. |bid, pg. 20.
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47. Eustace Percy, The Yearbook of Education 1934, London: Evans Brothers Limited, 1935, p.173



demonstrates a representation of 51% female in the primary level and 49% in the secondary level
(Figure 16). Specifically in Ontario enrollment rates of the population were 285, 598 males and 269,605
females.”® Specifically in Ontario enrollment rates of the population were 285, 598 males and 269,605
females.*

These numbers remain fairly constant until 1949 where the female population continues to increase
until we see a representation of 51% women in secondary schools.”® However, this equality lasts only

until the post-secondary level when we see a much larger gender disparity.

Figure 16

The disparity between genders begins to develop in the late secondary to university level where 64% of
the population of the University is men, and those numbers begin to divide staggeringly when one looks
closer at the division between subjects such as Household Science and Homemaking, when compared to
Mathematics and Biology for example. This can be linked to the concepts of engendering discussed in
the earlier source analysis. An example is the idea of “funneling” females into more passive and

nurturing professions such as homemaking, compared to more “active” professions such as doctors or

48. Percy, The Yearbook of Education 1934, London: Evans Brothers Limited, 1935 P.90
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researchers. The institutionalization of these ideas began in primary school and continued through
secondary to effect female enrollment in university.

One of the significant changes that occurred in Ontario involved changes to the curriculum
which greatly limited female students choices of vocation after their compulsory education had finished.
Women who could not afford to study in university or those who did not intend to go were limited by
the practical schools instituted in 1937.>

One of the largest contributors to the change in curriculum since the late 1800s was Adelaide
Hoodless. She effectively convinced the minister of education to change the curriculum which would
affect women’s education well into the post World War Il period. Hoodless believed that “scientific
understanding of food preparation and home management could curb some of the evils of

. .. . 53
industrialization.”

She opened a series of manual education schools that catered to teaching women
about domestic science in the hopes of preparing them for the future. She convinced the minister of
education to add domestic science to the curriculum in 1894 for both the primary and the secondary
level. Priorto 1937, the percentage of women participating in domestic science courses varied between
less than 1% and over 30% depending on the grade level and rural or urban setting of the school. The

following charts (Figures 17- 18) depict these changing trends prior to the institutionalization of the

. . . 54
domestic science courses in 1937.
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After 1937, domestic science courses became compulsory in Ontario. This was in part due to the
rising unemployment rates with the Great Depression and the extension of compulsory education until
the age of 16. This meant that students were staying in school longer, while more and more of the
population identified themselves as working class.>® In order to provide these students with an
opportunity to receive “practical education” matriculation was delayed until after grade 9 where
students could choose to continue on the academic path (primarily middle class students) or the
practical studies: a variety of shop classes for males and domestic science for females.>® There was no
crossing between practical vocational schools, thus limiting females from entering many of the
perceived male spheres of employment, and limiting them to roles in “household and personal
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service.””” Male students, on the other hand, were blocked from taking domestic science courses that

would indicate that they had a place in the household sphere. This was a dangerous idea because males

55. Eds., Ruby Heap and Alison Prentice, Gender and Education in Ontario. Toronto: Canadian Scholar’s Press.
1991, 128.

56. Eds., Ruby Heap and Alison Prentice, Gender and Education in Ontario. Toronto: Canadian Scholar’s Press.
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who demonstrated perceived feminine attributes were labeled as “sissies” and it was feared that this
would lead to “evils” such as homosexuality.>®

This curriculum trend continued into the post World War Il period where domestic science
became entrenched into the primary and secondary curriculum. Curriculum covered topics such as
cross-stitching, mending garments, sewing handkerchiefs in primary. Higher-level primary students were
able to expand their knowledge into food processing, table etiquette, general housework and home
nursing. >° Secondary curriculum was further divided into hygiene, sanitation, cooking, and needlework.
The ultimate goal was to prepare women for their “life’s work”, and the 1937 reforms to the curriculum
made at least one domestic science course compulsory for women.®® Additionally, with the support and
induction of the Technical Education act in 1919, domestic science curriculum was given great support in
the vocational stream. The first technical education school was opened in 1902 and by 1940 there were
over 63 schools, and 50% of the population in technical education were women studying domestic

science.®’

Broader Global Contexts of Education

The broader global perspective on women and education however, places Canada and the enrollment
and participation of women on a different scale that that of the rest of the world. In The Yearbook of
Education 1934, the diagram of percentage of women in primary, secondary and university is staggering
when compared to its European and Asian counterparts.®> While in the pre-world war Il era of the
1930s, the percentages of Canada, the United States and Australia were similar, and in many cases such

as with England and New Zealand, the statistics demonstrate a larger representation of women in

58 Grant, p.831
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Canada (Figure 19). Those of other western European countries such as Austria, Belgium and Spain are
astounding in comparison. In some cases, there are trends that as few as 15% of women attend

secondary school and less than 5% attend University (Figure 20).%

Figure 19

Figure 20

Education in Ontario was predominantly male-centric, which could explain why the University

garb was indistinguishable between men and women in the early 20" century at Queens. The

63. ibid.



introduction of sports, or more specifically, basketball teams in the 1920 Queens Yearbook shows a
renewed engendering of women from men; this proves that the University was not, by itself, a
degendering or gender neutral institution. But, objective intellectuality may have been considered a
gender neutralizer within higher education, and outside of the classroom this conditional gender
neutrality was considered moot.

Universities became less of a male-centric institution as female enrollment increased, and
yearbook pictures reveal that women who graduated from University became more concerned with the
preservation of their youthful beauty during the 1930’s. | have not found, in spite of research,
motivations for the implementation of female University garbs, organizations/clubs, and a Dean of
women. Women engendered in primary and secondary education may even have strived for ways to
identify themselves as a growing population of students with the capacity to be both academically
minded as well as feminine; women in previous decades appeared less feminine in their graduation

pictures, as if the two were mutually exclusive.

Broader Social, Political, and Economic Context

Ideas about gender in first half of the 20" century were heavily impacted by the major events
that took place at that time on both the local and world stage. The First and Second World Wars and the
Great Depression were major military and economic conflicts that had huge social impacts at the time.
The social movements of the period are also important to look at when considering gender in education

since many changing ideas began with debates within and between these movements.

In the early 20" century different groups reacted to what were considered the social ills of the
period, mainly prostitution and venereal disease, but also youth delinquency. The social purity

movement was concerned with the moralism of society. The social hygiene movement was more



concerned with society’s health particularly in regards to venereal disease.®® Prostitutes were seen as
the source of both moral and physical illness in society. Many groups viewed education of the young as a
strategy to prevent youth ever becoming a prostitute or contracting a venereal disease. Others viewed
juvenile delinquency as a major problem in and of itself, particularly later in the period. Delinquency
and sexuality were rarely separated. Male delinquents were believed to reach the point of violence
because of unrestrained sexual urges. Female delinquents were those who stepped out of the safe and
innocent world of the home into the dangerous sexual world outside: prostitutes, girls who stayed out

. . . 65
late and associated with men, or homeless girls.

Social reformers throughout North America tended to agree that education was a solution to these
social ills; however they debated between home and school-based education. Ideally, sex was
something which responsible mothers would educate their children about when they reached an
appropriate age. However, many activists of the early 20" century worried about the success of mothers
in this role.®® Partially concerns rose over racist and classist beliefs that called into question the abilities
of working class or immigrant mothers to have the desired moral knowledge to impart to their
children.®” Others were concerned about middle class mothers who were too busy to properly educate
their young.® These reformers blamed mothers for society’s ills. Reformers solution for this was
publishing pamphlets and manuals for parents to help them in instructing their children. Some of these

were geared towards the youth themselves and even available in schools.
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In the first half of the twentieth century, sex education often meant instruction about proper
gender roles rather than information about the physical aspects of sex or the body. In Ontario sex
instruction was made available to students at the beginning of the 20" century through a woman’s
group, the Women’s Christian Temperance Union (WCTU) who hired Arthur Beall to lecture to students.
He did not discuss sex so much as proper behavior for young boys and girls, stressing control above all
else, particularly for future men.®® Unlike the WCTU, the social hygiene groups in Ontario did not
support school sex instruction until WWII. During the war venereal disease rates amongst the soldier
and civilian population rose so high that they felt further measures needed to be taken. By 1948 the
Toronto School Board formed a panel of teachers who planned and debated a family life course for
grade 7 and 8. The course was meant to instill in youth the ideal of a nuclear family unit as the best
solution to the social ill of venereal disease. In the role of proper husband, father, and provider or wife
and mother young men and women would be safe and build a healthy, proper society. Eventually the
idea was abandoned in 1950 but the panic during the war was enough to inspire some thought over the

issue and certain elements of the curriculum did reach students through other courses.”®

The World Wars were instrumental in shaping and maintain gender roles in this time period. Spikes
in venereal disease during both wars caused moral panics, prompting an interest in educating the young
to be morally sound members of society. A poster from World War Il portrays a woman as the source of
venereal disease and as much an enemy as the armies of the Axis (Figure 13).”* She is dressed in bright
colours, make-up, and revealing clothing making herself a sex object rather than a demure housewife
helping the war effort by knitting or temporarily working in a factory. WWI and WW!II recruitment
posters for men, however, work off of masculine ideals of strength, bravery, and protectiveness (Figure

14). It was a man’s duty to go overseas, to follow the example of others who had bravely fought at

69. Sethna, "The Facts of Life.”
70. Adams, Trouble with Normal.
71. Venereal Disease Covers the Earth, 1940, Poster, U.S. National Library of Medicine.



battles such as Ypres, also known as St. Julien.”? Propaganda posters from the period revealed deep
rooted beliefs about genders. The ideal of a man was a brave soldier who went to war to support and
honor his country. Women on the other hand, were a threat to the war effort if abandoned the feminine

virtue of innocence.
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Women began to work during the First World War outside of the home in large numbers, but the
majority of them returned home willingly once the war was over. However, during the Great Depression
many women had to get jobs alongside their men. Women volunteered as nurses during both wars. The
wars were a period of the 20" century during which many women entered traditional male roles and
some continued to push those boundaries after the wars were over. At the same time, men found
themselves asked to continually uphold traditional masculine ideas. The war left no room for “sissies”
who could not protect their country. The first half of the twentieth century was a period in history
during which gender roles were both questioned and reaffirmed, but ultimately the education system

turned towards traditional gender roles.

72. Heroes of St. Julien and Festubert, World War |, Poster, Canadian War Museum.



Relation or Significance of Study for Education in Ontario Today
The study if engendering in Ontario schools prior to 1959 has an impact on education today in

III

many ways. Many feminist organizations are still trying to over come the stigma of “traditional” female
and male roles in society and are constantly seeking equality in all aspects of life. Gender equality
education therefore often begins in the primary level and is present though to post-secondary
education. Textbook producers and classroom discussion often focus on equality as an important topic
and about the roles and relationships of men and women now compared to how they were treated in
the past. By understanding the engendering process of the past, we can avoid gender-biased comments
and instruction in school today. One drawback is that with the realization of the amount of tacit
instructions children have received in the past about “proper gender roles” teachers may be tempted to
overcompensate and try to eliminate gender entirely in the classroom or refuse to acknowledge any
gender differences.

Understanding the trends of the past in education is also significant for the preparation of
instruction in the future and understanding trends such as participation and enrollment. For example,
university originally existed as a gender-neutral institution, but the assertion of the female gender
became more prevalent with an increase in the realization that universities were no longer male-centric.
Today, the number of female students in universities exceeds the number of males in universities in
Anglo-Western society.” If this trend continues, then Universities may eventually become female
centric institutions. Davies claims that trades are well paying and are typically favored by men, which
makes university one of many possibilities for men to find a good career whereas women “don’t see any

”’* Social depictions of gender and the ratio of a gender in a university are

choice but to go to university.
what caused Queens to begin to acknowledge engendering in the beginning of the 20" century, and this

begs the question about how universities might change if the male population becomes a minority.

73. Davies, If X, Then Why the Gender Gap?, website.
74. Ibid, pg. 27.



Conclusion
Engendering did exist towards women in all levels, Primary Secondary and in University. Though

III

initially, it was projected that women were engendered into ‘traditional” passive feminine roles, it is
interesting to see the transition in behavior and how it was in the 1920s and 30s that represented the
height of female passivity and tradition and not the earlier 1900s or late 1800s.

To our surprise, Queens was used as a representation of other Universities and found that gender
neutrality existed more commonly at the start of the 20" century than in 1930. Social expectations that
women belonged in the domestic sphere, and engendering in Primary and High School may have had
the necessary impact to keep women out of Science and Medical programs at Queens and other
universities.

A more accurate search of university enrollment for women in the 1930’s would lead to the
discovery that many women were denied acceptance to programs leading to “breadwinning” jobs due
to social, political, and economic concerns made by traditionalist women and veteran soldiers. This
trend stems from the “funneling” of students at the secondary level, and voluntary enrollment may be
due to the belief that women have a specific role in society, learned from primary education.

Though it was surprising to learn that the height of female passivity and male hegemonic ideals took
place in the 1930s and was not a slow growth towards equality. For the most part, our hypothesis

regarding the past engendering of women and men was correct and it was not until the 1960s when

women began to aggressively assert their equality and suitability for previously male-dominated roles.
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